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This paper argues that all learners need teachers who are not only 
professionally qualified but also culturally competent. This is particularly 
so with teachers of indigenous students, who face the conflicting 
expectations of schools and those of their home cultures. References to 
Pacific students will be used to illustrate some of the conflicts as well 
as attempts to address teaching and learning issues in Pacific Island 
Countries (PICs).
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the	UN	Permanent	Forum	on	 indigenous	 issues,	cited	 in	King	&	Schielmann,	
2004,	p.10).
This article is about the need for cultural competence among the attributes of those 
who	are	going	to	become	teachers	in	Pacific	island	Countries	(PiCs),	a	region	that	is	
arguably	one	of	 the	most	culturally	diverse	 regions	on	earth	and	where	 indigenous	
people	usually	make	up	 the	majority	of	 the	 region’s	populations.	Consequently	 the	






or minority populations. 
Although	Pacific	indigenous	people’s	right	to	formal	education	is	not	denied,	many,	
especially	those	who	live	in	rural	areas	and	remote	islands	are	disadvantaged	in	that	
they have limited access to formal education, especially high school and tertiary 
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education.	 This	 is	 particularly	 so	 in	 countries	 of	 Melanesia	 such	 as	 Papua	 New	
Guinea, Solomon Islands, and Vanuatu. Furthermore, the education that is provided 
in most PICs in the form of schooling is often culturally undemocratic in that it does 
not	take	into	consideration	the	ways	in	which	Pacific	people	are	socialised,	learn,	and	




is the hidden message in all educational plans and an important part of the underlying 
principle	in	the	Pacific	Education	and	development	Framework	2009-2015.	in	order	
to	 make	 progress	 towards	 this	 end,	 Pacific	 education	 must	 first	 acknowledge	 the	
values	and	knowledge	systems	of	Pacific	peoples	in	order	to	ensure	their	survival	and	
continuity,	 in	 the	 face	of	what	UNESCo	has	 called	 the	 increasing	globalisation	of	
foreign	cultures,	their	languages,	knowledge	systems	and	communication	networks.	
For	the	purposes	of	this	article,	education	is	simply	defined	as	‘worthwhile	learning’.	
Formal	 education	 would	 refer	 to	 organised,	 institutionalised,	 worthwhile	 learning	
as	 in	 schools;	 non-formal	 education	 to	organised,	 non-institutionalised,	worthwhile	
learning;	and	informal	education,	to	worthwhile	learning	that	is	not	organised	and	not	






people	 themselves	 see	 culture.	 UNESCo	 recognises	 that	 culture	 in	 inclusive	 of	





ethnicity, like race, is a notion based on biology and shared gene pools, culture is a 
social concept, based on shared values, behaviour, and performance. Membership of 
an	ethnic	or	racial	group	is	determined	by	biology;	whereas	membership	of	a	cultural	
group is determined by behaviour and performance. People may belong to a particular 
ethnic	group	but	do	not	identify	culturally	with	that	group.	Pacific	people	did	not	have	
a notion of ethnicity before European contact but they had a concept of culture in 
that	they	were	aware	of	people	who	were	different	from	them	because	they	behaved	
differently	 towards	 one	 another	 as	 well	 as	 towards	 others	 (Linnekin	 and	 Poyer,	
1990).	The	distinction	 is	of	particular	 interest	 to	educators	 in	 that	while	a	person’s	
ethnicity	cannot	be	changed,	culture	is	learned	and	a	person	may	later	choose	which	
cultural	 group(s)	 s/he	may	wish	 to	be	 identified	with	 and/or	 belong	 to.	 indigenous	
education	 is	 used	here	 to	 refer	 to	 a	 system	of	worthwhile	 learning	 associated	with	
the cultures of indigenous peoples. In this article, I shall outline the main features of 
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and researchers are currently trying to help improve learning not only for indigenous 
students but also prepare future teachers to recognise the special learning needs of 
indigenous school children. 
EDUCATION bEfORE SCHOOLS
Before	 schools	were	 introduced	 to	 Pacific	 island	 communities	 in	 the	 early	 part	 of	
the	 19th	 century,	 (indigenous)	 education	 was	 the	 joint	 responsibility	 of	 extended	




had existed for thousands of years. Cultural values underpinned the processes of 
teaching and learning and through observation, imitation and practical activities, the 
accumulated	knowledge,	skills	and	values	of	the	culture	were	transmitted	to	the	next	
generation, using the vernacular language, by appropriate persons, usually elders, to 








less	 than	 two	 hundred	 years	 ago,	 no	 one	 asked	 how	Pacific	 people	 conceptualised	
wisdom,	 learning,	 teaching	 or	 knowledge	 or	 what	 values	 were	 emphasised.	
Missionaries	 introduced	 schools	 complete	with	 introduced	 conceptual	 frameworks,	
sets	of	practices	and	values	which	were	supposed	to	offer	Pacific	people	opportunities	
for enlightenment, civilisation, and later cash employment. The main aim of schools 
and	the	newly	established	religious	bodies	that	introduced	it	was	conversion	of	learners	
to	 a	 new	 religion	 and	 a	new	way	of	 life,	 amounting	 to	 a	 transformation	of	Pacific	
peoples,	their	cultures	and	communities.	The	content	of	schooling	was	in	the	form	of	
subjects,	sourced	from	books,	which	contained	what	was	considered	worthwhile	based	






out of school and did not proceed to the next level of learning. Thus it is probably 
safe to say that schooling has largely resulted in the destruction and/or the devaluing 
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for	 Cultural	 development	 (1987-1997),	 and	 now	 The	 UN	 decade	 of	 Education	
for	Sustainable	development	 (dESd),	 an	 increasing	number	of	Pacific	people	 and	
communities have been asking questions of their education systems and some are 
trying	to	put	culture	back	into	the	formal	education	process	as	a	way	of	addressing	the	
deteriorating quality of school education in most parts of the region or just because it 
is	important	for	its	own	sake	(Thaman,	1992;	Pene,	Taufe’ulungaki,	&	Benson,	2002:	
Lini,	2002;	Thaman,	2010).	The	implications	of	this	trend	for	teacher	education	has	
been a major concern of several educational initiatives in the region, including those 
associated	with	the	UNESCo	Chair	in	teacher	education	and	culture,	located	at	the	
regional	university	of	the	South	Pacific	and	PridE.
CULTURE, TEACHING AND LEARNING
Western	 social	 scientists	 tell	 us	 that	 culture	 matters	 because	 of	 the	 way	 it	 shapes	
people’s	 beliefs	 and	 attitudes,	 their	 roles	 and	 role	 expectations	 as	well	 as	 the	way	
they	 interpret	 and	 make	 meaning	 of	 their	 own	 and	 other’s	 behaviour	 (Eagly	 and	





and understanding of cultural norms and cues, deemed important for interpreting the 
behaviour and conduct of those involved in the communication process, such as, for 
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and	education	are	usually	expressed	 in	 two	ways:	 the	first	 relates	 to	 the	conflicting	
emphases	of	formal	education	(schooling)	with	those	of	most	learners’	‘home’	cultures	
resulting	in	what	Little	(1995)	‘cultural	gaps’;	and,	the	second	relates	to	the	role	of	
schooling in the development of cultural and/or multi-cultural literacies along the 




Schooling and indigenous education
The	rPEi	was	partly	the	result	of	a	concern	for	the	continuing	dominance	of	mainly	




The	 early	 1990s	 saw	 an	 increasing	 number	 of	 Pacific-based	 educators	 expressing	













Teaching and learning in a foreign language, characteristic of most classrooms in 
PiNs	 is	 probably	 the	most	 obvious	 example	 of	 a	 culturally	 undemocratic	 learning	








here is that it is from value and belief systems that cultural groups develop rules of 
behaviour including those of communicative conventions, and teaching and learning 





does	 not	 reflect	 the	 value	 emphases	 of	 the	 culture,	 which	 include:	 consideration	




of	 Pacific	 islanders	 is	mainly	 right-brain	 dominated	 emphasising	 creative,	 holistic,	
circular,	and	people	focused,	with	the	main	learning	strategies	being	observation	and	
imitation rather than verbal instruction; trial and error rather than oral instruction; 
behaviour and performance in real life situations rather than practice in a simulated 
or	 contrived	 setting;	 mastery	 of	 context-specific	 skills	 rather	 than	 learning	 of	
decontextualised and generalisable principles; and, people and process oriented rather 
than issues or objectives oriented. 
For	millennia,	Pacific	cultures	provided	 the	 framework	and	 the	 lens	 through	which	
most	people	see	themselves	and	their	world.	Today	Pacific	peoples	share	worldviews	
that	 comprise	 intricate	 webs	 of	 inter-relationships,	 providing	 meaning	 to,	 and	












making issues such as cross cultural transfer, globalised curricula and appropriate 
teaching	 and	 learning	 strategies	 important	 for	 Pacific	 people	 (Mathewson	 and	
Thaman,1998).
104
Quality teachers for indigenous students
CHALLENGES TO TEACHING AND TEACHER PREPARATION 
Given	the	degrees	of	conflict	between	the	expectations	of	Pacific	indigenous	cultures	
and	those	of	schooling,	teachers	in	Pacific	schools	face	the	difficult	task	of	mediating	






cultural perspectives. Moreover, they need to understand and continually re-think their 
role	and	theorise	their	own	education	in	order	to	find	ways	of	integrating	the	different	
cultures,	 which	 have	 contributed	 to	 their	 own	 development.	 For	 Pacific	 education	
systems, the role of teachers in revitalising learning cannot be overemphasised. This 
has serious implications for the institutions that train teachers. 
Another	 reason	 why	 it	 is	 important	 for	 higher	 education	 institutions	 to	 focus	 on	
cultural competence as important attributes for graduate teachers has been the fact that 
in	some	countries,	 there	are	high	push	out	rates	and	therefore	wastage	despite	over	
three	decades	of	donor-assisted	educational	reforms	(Sanga	&	Taufe’ulungaki,	2005).	
The quality of schooling had therefore increasingly become a concern of Ministries 
of	Education	as	well	as	aid	donors	not	to	mention	students	and	their	parents	(AdB,	
1996).	Universally,	schools	had	been	expected	to	fulfil	 three	main	agendas,	namely	







have fallen short of this ideal synthesis mainly because the economic and cultural 
agendas	of	 schooling	have	 increasingly	come	 into	conflict	 (Serpell,	1993).	 in	PiCs	
the problem has been further complicated by the existence of differing perceptions 
about	children’s	intellectual	and	moral	development	and	their	relationship	to	the	type	
of	socialisation	practices	that	exist	in	different	Pacific	societies,	one	embedded	within	
(Pacific)	 cultures	 and	 vernacular	 cultural	 traditions	 on	 one	 hand,	 and	 a	 European-
based perception that informs teaching and learning in school and higher education 
institutions, on the other. In this scenario teachers occupy an important but culturally 
ambiguous position. Whilst their professional training commits them to the rationale 
and	practices	of	a	western-derived	school	curriculum,	their	personal	identities	are	often	
rooted	 in	 their	 own	 cultural	 traditions,	 values	 and	norms.	Furthermore,	while	 their	
training	makes	them	part	of	intellectual	elite,	their	early	socialisation	occurred	within	
a vernacular/indigenous culture that is very similar to that of many of their students. In 
most	Pacific	communities,	school	children’s	relationships	with	their	parents	and	other	




development,	 interpersonal	and	social	 responsibility,	as	well	as	 the	development	of	
wisdom.
At	school	however,	 the	values	of	 the	students’	home	cultures	are	usually	neglected	
and/or	 de-emphasised	 and	 discouraged	 because	 they	 often	 conflict	with	 the	 values	
that	the	school	is	trying	to	promote	(for	example,	competition	versus	collaboration).	
For example, schooling and the educational bureaucracy rely on universalism and 
impersonality,	indigenous	education	systems	rely	on	specific	contexts	and	interpersonal	






pervades	 the	 lives	of	Pacific	peoples	and	their	Pacific	education,	 it	 is	 important	for	
those involved in the preparation of teachers to continue to re-think and re-examine 
their	work.	This	is	vital	as	we	are	now	witnessing	a	resurgence	of	the	cultural	deficit	
model not only in relation to schooling but also to students and the communities that 
send	them	to	school	who	are	often	blamed	for	students’	underachievement	in	school	
(Fiji	TV,	Local	news/	12.7.06)
The recent focus of higher education institutions on graduate attributes in general and 
teacher	 attributes	 in	particular	 is	 a	welcome	 sign	 to	 those	who	have	been	working	
towards	ensuring	cultural	sensitivity	and	inclusiveness	among	the	Pacific‘s	teaching	
force.	This	may	be	seen	as	a	culmination	of	nearly	two	decades	of	advocacy	beginning	
with	 the	 1991	 UNESCo	 sub-regional	 workshop	 held	 in	 rarotonga,	 Cook	 islands	






education	 and	 culture	 at	 the	 USP	 tasked	 with	 advocacy,	 teaching,	 research,	 and	
publications, of the centrality of cultural considerations in teacher preparation and 
curriculum	development	in	the	Pacific	region.
Review of the teacher education curriculum
With	 funding	 from	 the	UNESCo	office	 for	 the	Pacific	States	 located	 in	Samoa,	 a	
major	collaborative	research	project	which	was	undertaken	to	find	out	the	extent	to	
which	the	curriculum	of	teacher	education	reflected	and/or	incorporated	elements	of	
Pacific	 cultures	 and	 their	Knowledge	 and	Value	 systems.	The	Project	 itself	 helped	
raise	 awareness	 among	 teacher	 educators	 in	 the	 various	 training	 institutions,	 about	
the	importance	of	Pacific	cultures	in	the	education	of	teachers	both	as	a	pedagogical	
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teacher education institutions: three in Fiji, and one each in Samoa, Tonga, Cook Islands, 
Kiribati, and Solomon Islands. The information gathered helped in the development 
of educational material aimed at enhancing the ability of teacher educators to better 
contextualise	 their	 own	 teaching	 and	 thus	 provide	 better	 role	 models	 for	 trainees	
since	it	was	clear	from	the	survey	results	that	many	college	staff	were	either	unable	
or	 unwilling	 to	 seriously	 take	 into	 consideration	 the	 cultural	 backgrounds	 of	 their	
students	in	the	selection	of	course	content,	methods	of	teaching	as	well	as	assessment	
techniques	(Thaman,	2000).
An	 important	outcome	of	 the	above	project	was	 the	publication	 in	2000	of	 several	
Teacher	Education	Modules	 targeting	 teacher	educators	as	well	as	 trainee	 teachers.	
The	 authors	 of	 these	 Modules	 are	 Pacific	 researchers	 and	 educators	 who	 were	
concerned	with	the	need	to	make	teaching	and	curriculum	more	culturally	inclusive.	











with	staff	and	students	 in	 tertiary	 institutions	 in	 the	region	collaborated	 in	carrying	
out	research	into	various	indigenous	educational	ideas	of	several	Pacific	cultures,	as	a	
way	of	providing	basic	information	about	Pacific	Knowledge	Systems.	An	important	












RETHINkING PACIfIC EDUCATION INITIATIVE (RPEI)
The	concern	 about	ownership	 and	 relevance	of	Pacific	 education	 together	with	 the	
need for cultural democracy in the school and higher education curricula provided 
the	rationale	for	the	re-thinking	Pacific	Education	(rPEi)	held	in	2001,	at	the	USP.	
Co-hosted by the USP Institute of Education and the School of Education, Victoria 
University	Wellington,	the	initiative	provided	an	opportunity	for	Pacific	educational	
researchers	 and	 educators	 to	 evaluate	 educational	 progress	 in	 their	 own	 countries	
and	called	 for	 a	 re-focus	of	 educational	planning	on	Pacific	values	 and	knowledge	
systems.	A	specific	goal	of	this	initiative	was	teacher	education	and	the	need	to	ensure	
cultural competence among graduate teachers through helping them theorise their 
education	as	well	as	developing	and	using	culturally	inclusive	content	and	pedagogies	
in	 the	 classroom.	Culturally	 inclusive	 teacher	 education	was	 seen	 as	 central	 to	 the	
achievement	of	the	objectives	of	rPEi.	The	‘Tree	of	opportunity:	re-thinking	Pacific	




funding	 from	NZAid	enabled	 several	 education	 research	 projects	 to	 be	 completed	









be	 a	 network	 of	 Pacific	 educators	who	 are	 passionate	 about	 and	 committed	 to	 the	
improvement	of	teachers	and	teaching	in	Pacific	communities,	be	they	in	the	Pacific	
islands	or	in	developed	countries	such	as	Australia	and	New	Zealand.	it	is	important	
that these educators and researchers are encouraged and supported so that they can 





instruction and thereby move closer to achieving many of their educational 
goals,	 especially	 those	associated	with	EFA,	decade	of	Literacy,	decade	 for	









•	 iE	 will	 result	 in	 more	 relevant	 and	 culturally	 appropriate	 and	 meaningful	
curriculum, pedagogy, and assessment methods in formal education in PICs;
•	 IE may reduce failures and push-outs in schools;
•	 iE	 allows	 Pacific	 teachers	 and	 tertiary	 students	 to	 study	 and	 research	 their	
own	cultures,	knowledge	 systems	and	 languages	 and	better	 contribute	 to	 the	
development	of	their	own	countries;





Despite the advantages of focusing on indigenous education, there continue to be 
serious	challenges	to	the	work	that	is	being	carried	out	in	the	region.	These	include:	
•	 Lack of relevant and appropriate resources, both human and material, to assist 
those	who	wish	to	better	contextualise	their	work,	be	it	in	teaching,	curriculum	
planning or policy development
•	 over-dependence	on	foreign	finance,	technical	assistance,	and	personnel,	and	








Pacific	Cultures	 and	 Societies	 as	 a	 priority	 area	 in	 its	 research	 agenda	 and	
Strategic	Plan	2013-18)	
•	 The	 continual	 appropriation	 of	 Pacific	 knowledge	 by	 some	 individual	 and	
organisations	often	claim	ownership	of	the	knowledge	of	Pacific	peoples
•	 The continuing epistemological silencing of attempts to centre teaching and 
learning	upon	the	values	and	knowledge	systems	of	Pacific	peoples.	(Focusing	
on	Pacific	cultures	and	their	knowledge	systems,	characteristic	of	the	work	of	





•	 The	 strong	 force	 of	 globalisation,	 which	 discourages	 Pacific	 teachers	 and	
students	from	recognising,	valuing	and	studying	their	own	indigenous	knowledge	
systems for fear of being branded as old fashioned, romantic or even racist.
TOwARDS A SyNTHESIS Of INDIGENOUS AND wESTERN 
EDUCATIONAL IDEAS IN TEACHER PREPARATION


















to	 study	 and	 research	 indigenous	 education	 and	 knowledge	 systems:	 in	
particular, indigenous educational ideas and processes. One of the outcomes of 
this opportunity has been the publication of Educational Ideas from Oceania, 
consisting of essays on different conceptualizations of teaching, learning, 
knowledge	 and	 wisdom,	 from	 around	 the	 Pacific	 region.	 it	 provides	 useful	
information about indigenous education in the countries concerned and is a 
useful text for both undergraduate and postgraduate students; 
•	 An	 increasing	 number	 of	 Pacific	 students	 are	 choosing	 to	 study	 Pacific	
indigenous education, in universities in Australasia, including at the School 
of	Education,	 taking	 up	 the	 challenge	 of	 researching	 their	 own	 cultures	 and	
epistemologies.	 The	 launching	 of	 dr.	 Nabobo-Baba’s	 book	 ‘Knowing	 and	
Learning:	an	indigenous	Fijian	approach’	in	July	2006,	and	Sereima	Naisilisili’s	
Phd	 study	 on	Traditional	Knowledge	 of	Cu’u	 (Vanua	Levu,	 Fiji,	 2011),	 are	
testimonies to the courage and determination of such scholars;
•	 For teacher educators, a series of Teacher Education Modules on the theme 
‘Towards	 culturally	democratic	 teacher	 education’	have	been	made	 available	
from	the	USP’s	institute	of	Education	since	2000.	These,	 together	with	other	
publications, including conference papers and student theses, form the core 
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of	resources	on	indigenous	education	available	for	use	by	those	who	may	so	
choose;
•	 in	 the	 area	 of	 curriculum	 development,	 a	 major	 focus	 of	 the	 work	 of	 the	
UNESCo	 Chair	 in	 teacher	 education	 and	 culture	 has	 been	 advocacy	 for	
indigenising the curriculum of teacher education by incorporating local and 
indigenous	knowledge,	and	encouraging	teacher	educators	as	well	as	trainees	to	
do	the	same.	This	is	done	through	the	teaching	curriculum	courses	(for	example,	
Advanced	 Curriculum	 Study),	 as	 well	 as	 through	 advocacy	 as	 a	 curriculum	
consultant	and	founding	member	of	the	rethinking	Pacific	Education	initiative	
(rPEi).	 in	2006,	 the	rPEi	 and	 the	USP	 institute	of	Education	 (ioE)	hosted	
curriculum planners from around the region in a conference to discuss and re-
think	the	curriculum	of	their	respective	nations	and	how	they	might	be	changed	
in order to make it more culturally inclusive. Indigenous resource persons from 
PiCs,	New	Zealand	and	Australia	provided	useful	 suggestions	as	 to	how	 the	
school	 curricula	 as	 well	 as	 school	 examinations	might	 be	 changed	 in	 order	
















is	 duty	 bound	 to	 assist	 its	 staff	 as	well	 as	 future	Pacific	 educators	make	 the	
vision of the Ministers, for culturally inclusive education for all, a reality.
Research: combining indigenous and global knowledge
Research is an important consideration in Indigenous Education, especially research 
conducted	by	Pacific	peoples	who	are	working	in	Education	and/or	training	teachers.	
in	 this	area,	what	most	Pacific	scholars	have	found	was	 the	absence	of	any	serious	
challenging	 of	 the	 unilateral	 assumptions	 of	 a	 universal	 model	 of	 research,	 with	
the	Academy	being	 the	 central	 authority	 in	 knowledge	 production.	Although	 some	
university	 researchers	 had	 noticed	 that	 something	was	 amiss,	many	were	 probably	






in Education for example, it tended to occupy a marginal position compared to those 
of	Western	or	Global	knowledge.	Pacific	scholars	who	joined	the	staff	of	universities	
sometimes	noticed	that	what	they	thought	to	be	appropriate	for	their	research	as	well	




of	becoming	equally	oppressive	 themselves.	They	decided	 that	 it	was	 time	 to	 look	
towards	their	cultures	for	appropriate	frameworks/spaces	in	which	they	could	begin	
to	 create	 and	 theorise	 their	 own	 indigenous	 knowledges	 and	 education	 (Thaman,	
1992).	For	nearly	two	decades	now	a	number	of	pioneering	works	by	Pacific	scholars	






indigenous	 educators	 in	Aotearoa,	 New	 Zealand	 is	 here	 acknowledged.	 Since	 the	
1990s,	Maori	 researchers	 have	 been	working	 towards	 creating	 a	more	 appropriate	
interface	between	indigenous	knowledge	and	global	knowledge,	and	between	formal	














useful	 in	 the	 decolonising	 process.	 The	 Kakala	 Framework	 was	 recently	 applied	
in a research project in Tonga on Sustainable Livelihood. Developed by the author 
in	 1992,	Kakala	 is	 sourced	 from	 the	Tongan	metaphor	 of	 the	 same	 name	 –	which	
means	a	garland	of	fragrant	flowers.	Kakala	has	equivalents	in	other	Pacific	cultures,	
for	example,	salusalu	(Fiji),	lei	(Hawaii)	and	hei	(Cook	islands),	and	in	some	Asian	
cultures	 (for	example,	hanawa	 in	Japan).	The	processes	 involved	 in	kakala	making	
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are	 similar	 to	 those	 used	 in	 the	 research	 process	 and	 comprised	 of	 toli	 (materials	
selection),	 tui	 (making	of	a	kakala)	and	 luva	 (presentation	of	a	kakala	as	a	 sign	of	













are	 closest	 to	 the	 action	while	 policy	 analysts	 are	 like	 the	people	on	 the	mountain	
top	who	 critique	 the	 research	 and	 help	 analyse	 the	 different	 perspectives	 from	 the	
information gathered.
The	 Tivaevae	 framework	 was	 developed	 by	 Cook	 islander	 Maua-Hodges	 (2002)	
and	 is	 particularly	 important	 for	 teamwork	 among	 researchers.	 Tivaevae	 refers	
to	 the	 communal	 art	 of	quilt	making	 (tivaevae)	 and	has	been	applied	 to	 individual	
researchers	conducting	interviews	with	people	in	their	communities,	collection	data	
and	 contributing	 to	 the	 design	 of	 the	 overall	 research	 project.	 This	model	 reflects	
and	respects	the	ethnic	diversity	of	Pacific	researchers	and	their	communities	while	
maintaining	 an	 overall	 structure	 for	 the	 research.	 The	 tivaevae	model	 when	 used,	
ensures	coherence	since	all	the	different	patterns	and	parts	of	the	tivaevae	are	sewn	or	
woven	together	in	an	appropriate	way	(Koloto,	2002,	p.9).
The	Vanua	 framework	was	 developed	 and	used	by	Nabobo-Baba	 in	 her	 study	 that	
documented Fijian epistemology in the vanua of Vugalei. Vanua is that holistic 
conception	of	people,	land,	genealogy,	life,	place,	knowledge,	clans	all	wrapped	into	
one,	 and	 central	 to	 all	 indigenous	 communities	 and	 worldviews.	 Nabobo-Baba	 is	
now	using	her	 framework	 to	 teach	 research	Pacific	research	Methodologies	 at	 the	
University	of	the	South	Pacific.	




and methodologies in a major research project in the region. As principal researcher, 
















advantage	of	 the	 globalisation	of	 technologies	 to	 stay	 connected	with	 one	 another.	
The goods that many value, such as cars, TVs, computers, et cetera, are being used to 
restore	and	facilitate	traditional	knowledge	and	information.	This	is	evident	through	
the	many	sites	on	 the	WWW	that	attest	 to	 the	 fact	 that	Pacific	peoples	are	keen	 to	
recognise	 their	 shared	history,	culture,	 language	as	well	as	 religion.	The	internet	 is	
being	used	to	emphasis	unique	characteristics	of	particular	Pacific	identities	as	well	as	
a	Pan-Pacific	identity.	
The	 growing	 interest	 in	 Pacific	 Studies	 and	 Pacific	 epistemologies	was	 evident	 in	
















•	 Encourage and develop studies of indigenous educational ideas among trainees. 
This	 is	 particularly	 important	 for	multi-cultural	 contexts	 where	 teachers	 are	
often culturally different from the students that they teach; 
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•	 Include community elders and community members in decision-making 
especially in relation to teaching and resource development in the areas of 
culture	and	languages.	ownership	of	knowledge	and	learning	is	an	important	
consideration in indigenous education;
•	 Demonstrate and encourage cooperative and participatory methods of teaching 
and promote the use of these in classrooms;
•	 Encourage students to take courses in vernacular languages, if these are offered; 
better still, make these compulsory for teacher trainees;
•	 Encourage teacher educators to contextualize their teaching and develop 
culturally meaningful resource materials and assessment in their courses;
•	 Offer opportunities for teacher educators to learn more about the home cultures 
and languages of the students that they teach;
•	 Work	 towards	developing	synergies	between	 teacher	 training	 institutions	and	
curriculum development units so that information and experience are shared 
among	those	who	are	responsible	for	curriculum	reform	and	teacher	education;
•	 Encourage and support the use of vernacular languages in the classroom;
•	 develop	courses	and	teaching	materials	that	recognise	and	value	Pacific	cultural	
knowledge	and	ways	of	thinking	and	being;
•	 Demonstrate the use of a variety of methods of teaching and promote the use of 
culturally inclusive curriculum and pedagogies; 
•	 Use	 a	 variety	 of	 assessment	 methods	 and	 work	 towards	 more	 continuous	
assessment	rather	than	dependence	on	final	examinations.
CONCLUSION
The	 case	 for	 valuing,	 addressing,	 and	 integrating	 indigenous	 knowledge	 into	 the	
curricula	of	Pacific	schools	and	higher	education	institutions	cannot	be	overemphasized.	






For	 those	of	us	who	still	 call	 the	Pacific	 islands	home,	but	who	were	or	are	being	







our care, an educational environment that is not only sustainable but inclusive in its 









as an ongoing process in order to heal the past damage and restore the natural 
peace elements needed for future generations to inherit their natural human rights 
in	a	safe	environment	(Lini,	2002,	p.4).
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